Literacy Barriers

(including Dyslexia, Dysgraphia
and Speech & Language)

Teacher & Parent
Support Guide
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DYSLEXIA REDEFINED

“Dyslexia is a specific learning ability,
neurobiological in origin. It is typically characterized
by strengths that may include creative expression,

athletic performance and scientific discovery.
The individual with dyslexia often exhibits strengths
in big-picture concepts, thinking outside the box,
making unexpected connections and demonstrates
an intuitives sense of understanding of people and
navigating the natural world...”
Cheri Rae Ovacaxin
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someone with dyslexia is struggling.

B Votor Dysgraphia: This type is the result
of low muscle tone and poorly developed

i Day 7 . .

Dyslexia, Dysca]_culia & Dysgraphia NN fine-motor skills. In this case whether the

ar : e A : person puts their thought to paper or copies
Dyslexia is a learning difficulty that primarily affects the skills B ¢ -om the board or book, 1t will be

involved in accurate and fluent word reading and spelling. unreadable; however, isolated formation of
Characteristic features of dyslexia are difficulties in phonological individual letters may be somewhat more
: ; . ible. Usuall lling skil ical,
awareness, verbal memory and verbal processing speed. Intelligence is RIS S
not affected. B)spatial Dysgraphias In this case the
Developmental Dyscalculia (DD) is a specific learning disorder that sensory information entering the brain is
. % E < . d : y § i r T tly. A pers il f
is characterised by impairments in learning basic arithmetic facts, Intargratad ncorracthy A perior Wil b
: ; . > difficulty identifying letters, numbers,
processing numerical magnitude and performing accurate and fluent shapes, and symbols and how to properly
calculations. align them on paper, This type of dysgraphia
i . I et t strongly aff atial s.
Dysgraphia is a learning disability that affects writing abilities. It can o |HSEREAA A
. ) N : : - Individuals with spatial dysgraphia are not
manifest itself as difficulties with spelling, poor handwriting and Wl inclined to regard lines or marging and have
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Dyslexia Bytes

The Dyslexia Underground
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What are ‘visual stress and processing difficulties’?

It is part of a family of specific learning difficulties — with many crossover points.

Dyspraxia

Attention Deficit /
Hyperactivity

Autistic Spectrum

Chronic Fatigue
Syndrome

Visual Stress and
Visual Processing
Difficulties

Dyslexia

Moderate / Generalised
Learning Difficulties

NOTE: It is still disputed as to whether it forms a standalone condition or an aspect of

other conditions.

>> 1. Layout

A complicated, stylish design might make the

with reading difficulties

(1) Make sure readers can
find their way around a text
easily. Number the
paragraphs or sections to
help with navigation.

(2) Avoid squeezing too
much text onto one page.
Use two pages if you have
to. Use 1.25 - 1.5 for line
spacing.

(3) Keep columns well
spaced to avoid readers
going across rather than
down. Lines between
columns can help.

(4) Headers

Use headers to infroduce
new subtopics and
demarcate different parts
of a text.
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>> 2. Forns

' | WRITING INCAPITALS CAN QUICKLY TIRE THE BRAIN BECAUSE
I YOU HAVE TO SPEND MORE TIME
| CONVERTING THE LETTERS BACK TO HOW WEHAVELEARNT TOREAD.

Some fonts like century gothic, and comic sans, are nice and easy to read
because they are simple and mirror handwriting - especially letters such as ‘a’
and ‘g’.

Others require IORE CONCENTRATION as our emzremes and BRAITIS work extra
hard to clean up the FANCY FEATURES.

14pts is generally viewed as the optimum size for ease of reading. 12pts is OK, but anything lower will strain the eyes

With anything bi GQQeEr, readers tend to view it as childish!

>> 3. Images

* Use images that reinforce the
messages in the text, to give poor
readers clues.

» Be careful not to crowd the text
with images. Too many images will
distract from the text.

« Sometimes a diagram can be
used as a back-up or a complete Pt e
‘ Readmg Fluency
replacement for the text.

Cognitive Skills: Phonological
Awareness, Processing, Attention,

icity, M \3




>> 4. Colour

Contrast lets you determine an edge. It is vital in

recognising shapes. It enables you to distinguish letters

and read words.

Too much contrast in the foreground and you will U sing a
suffer from eye strain because of the harshness and

glare. pastel coloured background,

T h black text hite back d is said .
00 much black text on a white background is sai where pOSSIb|e,

to cause this. Reading this kind of text for sustained

periods will gradually damage your eyesight. is much easier on the eyes.

>> 5. Language

+  Vocabulary is a term for familiarity with and

understanding of words. Sometimes new vocabulary

needs pre-teaching before use within the context of a
fext.

« Deliberate repetition of key vocabulary can be useful.

Students typically begin to grasp new vocabulary after

the third time of experiencing it.

« Try to keep sentences simple - one key point per

sentence is recommended for KS3 and KS4 students.




>> 6. Tools

Use a ruler to
tfrack lines and
keep place.

Use a highlighter pen to identify tricky words.

Use coloured overlays if you
rely on black and white texts
which cannot be adapted.

>> 7. Group Reading

Group reading can be a daunting activity for many students, regardless of their reading skills.
To make this easier for them (and for you), establish the following as a routine with every text.

1) Number the paragraphs or parts of the text. This will
help everyone in keeping track.

2) Ask for volunteers amongst the group (at first this
might be very few, but it will grow with time.)

3) Give each volunteer a number. The sizes of each
part will likely vary — providing a good opportunity
to differentiate.

4) Give students a few minutes to read and rehearse
their part. Ask them to underline any tricky words —
go round and clarify them.

5) Beginreading as a group — praise every effort!



Play following

Give enough time for
instruction games

the child to respond

. - Use visual support / signing Teach any new vocabulary
! X Cmmw VMMM_H mm_mu%o\ﬂmﬁmw_%h_:o systems e.g. Makaton in Bc_ﬂww_m_ q,J\mmm,\m and
efore repeating the < %) ® > —
i ; : 4 S pecific feedback
o w_mﬁmmww«w. e, . 5&:“:0: g Allow the child to hear =, TR o “® 4" go0d taking
o A Make sure you have : the word multiple times st
",  their attention cmaﬂm : in context @, Has difficulty learning Model language )
Vs %o, SWVINQANY SPOKEN : x words / putting words \.. @ Follow the child’s lead
Break down spoken . . information y : ' : during play. Repeat back
i i : . *  Offer choices e.g. ‘Do in a sentence / May g play. kep
instructions @, A [ s 5 El:, o A . S to them any utterance
. . . - you want milk or juice?’ @.......} point to objects / Little Jecceeeevvvaee @ they make and add one
“es., o . ] or no spoken language JJ' | word onto their utterance
e i T T Create opportunities for temes e.g. Child: ‘car”, Adult:
mm_mm%mmmaowm%mwmé @ i e e communication for the @ Create v_m<unm:m1om TGRS
ol T i IR child to ‘ask’ for items, in support word learning
. speaksiowly “*+-. ff Hasdifficulty \ any way they caneg. not
.. wm% n_w mw_,@,\. Y following providing all items that are N ) Exlicit tenching of
.. "*eese... f  instructions/ needed Play listening and g 3 P mwn_mm_mmﬂm_*wm .
e— Play listening May be m_oaim_. atienon ganes
feedback "t - owm_mm:%o:.. e ﬁ_mmw%nﬂ_o:wo m%voﬂ Emﬂamzu_ mxﬁ_m
Rﬁxm mc_‘m.«\oﬂU ?w<m o. s ..@ &9 H_#_mmxmm mﬁ_mnm o
their attention before % - )
iving any spoken i o Find ways to
DY lomtation . @ o e PR : : Has difficulty Buddy systems .-®
S e ) Appears not to Q..mﬂ.%m:n“:: making friends J...... @
“*{ listen / Does not =
Language and
® vvuees.. A respond to sound i
Break down S
spoken instructions .

Communication
Needs

communicate that
can avoid speaking

e.g. use of a toilet
pass / nodding pass
.+**" Think about where
ﬁm n_z_a is mmmﬂn in
. the classroom, being
5 s May talk in m”.._:o @ 2! the front may
< WLl Speect situations, but J***® increase anxiety
) B X Rl characterised by s
Check their hearing Al repetitions of sounds Rt R
has been tested & g @ or words, elongations "® et
. - X of sounds or long ) @ Try to reduce
.. & . 3% Don’t pressure anxiety
S 4 L & [} pauses between . the child to talk
Explicitly teac * Don't pressure ® Try and maintain eye
listening skills .+ » thechidto tak . .. contact with the child ﬁwmmw_mﬂm% wwc“:mmummnﬂm ;
. g BY ow e -, .. when they are speaking veenee@®
i [ o 3 s 5 s Speechis
.+* Play listening and o : . . . Always discuss your e
. ntion gam . > b . e 3 Sy
® attention games 3 : : 3 e & @ Play sound games
. : . . mummn::m:a language Yo,
Use visual support o . . . therapist . . = T 2
/ signin W<m~m3m . . @ . . ) @ |o mmmﬁ ,mwxcmﬂwmﬁmwﬂmmmumwmm
©.g: Maraton . . Don’t ask the child *  Check their hearing
.~ Prepare the child for +, to repeat what . has been tested
; ; +  any events e.g. school + has been said Do not correct -
Do not interrupt the @ * trips etc . :
child or finish their [ P ’ D
sentence for them Use a slow rate
of speech

Give them time to say

what they want to say

their speech

understanding if necessary

Use a slow rate

of speech

www.twinkl.co.uk



READING AT HOME
VAN AL N

=« Follow your child's leod as much as possible and allow your child choice about which ploy

- Give you child as much or 0s little time as they need for each learning experience. | |1/1: |l experiences ond octivities, they wont to porticipote in.

1}]1]4! | - Follow your child's interest. If they don't want to draw, paint etc. Don't moke them. If they - Give you child os much or os littie time as they need for eoch leorning experience.
want to draw a pink dinosaur, or o roinbow zoo let them. w ~ Aeod stories with your child, moking sure they con see the pictures ond following the
- Encourage them to use their imoginations. YEARS words with your finger, making them sweep left to right. Ask them ‘What do you think

- Write for o purpose; make a cord, drow o picture for people in your street or fomily
friends, make signs for imaginative ploy or for around the house, if you went somewhere oLo
exciting (soy o z00) gently encouroge your child to drow o picture of their experience, help

might happen next? Moke the noises in the book? Discuss the pictures.
- Moke o colloge based on the setting of one of their favourite stories.
- You might d get them to drow a picture of their favourite port of the book.

them to label it. Once completed put on display.

« Allow your child choice about which, and the timing of the experiences ond activities,
~ Allow your child choice about which, and the timing of the play experiences ond activities, they wont to porticipate in. Py

SRMS VIV 20 NI I T SR G0 XS o S D) e K Bl - Reod stories with your chid, Taik about the Author ond llustrator. Point 1o the words o8

~ Encourage your child to ‘make marks’. Before your child con write they will make letter-like reod. Get them to ottempt to reod to " show Interest), Ask them to retell
shopes. As above get them to do this whenever they show interest, asm “-c you, start with wt oa_gh:ﬁzcﬂhqggisg hol

- Write for purpose. When ready encourage them to write their nome whenever possible, oLD B v f3id to il their f __n of the book. Help them 1o _z
copy fomilior words like mum, dod, dog, brother, sister, grondmo, grondpa etc. Encourage u_coﬂ. by i out: beol 3§- ond b .

your child to ‘write’ obout experiences (this might be them drawing a picture, you labelling
them and your child reading it back). « Share your fovourite childhood stories together, tell them why it wos your fovourite,

~ Aead to/with your chiid DAILY
- Point out important features obout a book £g. the words, and pictures, the front cover,
the Author and Illustrator, the spine, the contents poge ond the title.

+ Encouroge your child to pradict what will happen in the story. Why do they think this?
O-ﬂ - Explore new or interesting words using o dictionary.
YEARS « If you child is confident in their reading, ollow them to reod without interruption. Fluency Is
oLD gainad with confidence.

= Model using different voices when reoding to your child. Point out why you chose to use
‘that’ voice. For example the chorocter wos sad, 50 | used my sad voice.
= On completion discuss the book. Did they ke it? Recop what happened? Ask clorifying
questions. Give it a rating out of 10.

« Encourage your child to write whenever appropriate, they might fill out their name on
forms, write cords, keep o diary or gratitude journol, thank you notes, shopping lists,
recipes, create stories for you to reod, make pictures for oround the house etc.

- When you are writing show them, expigin that being able to write is an important skill for
oduits to have (even with computers). Talk about your experiences with learning to write.

- Bring writing into your child’s ploy. If you have mognetic letters in the house encourage
them to moke words with these. If they set a 'shop’ encourage them to make signs, money,

lists, labels etc. You may like to provide them with o letter chart to help them with this.

~ Stort to point out thot an 'author’ writes for a purpose. when reading discuss the
beginning, middie and end of a story. Talk about who the story wos written for? Read Non-
Fiction texts and discuss the different longuoge used compared with Fiction.

- Continue to encouroge to write for purpose (ideas os obove).

~ Encouroge your child to write (ond read) different genres. Often children develop o
preferred genre ond they don't like to try writing/reading other styles. Genres might include
realistic fiction, historical fiction, science fiction, fontasy, mystery, poetry, tall tale, fairy o+
tale, myths, fables, legends, informational, biogrophy or outobiogrophy.

- If you wotch o movie or your child has finished a novel discuss it together, encouroge them
to write down their ideas and then you might even write an online review for it,

« Computer Literocy ot this oge becomes important, Give them proctice typing on o device
(if possibie). Encouroge them to write using the computer, you might use word, Google Docs,
Canxg, or an app of their choosing (remember they will know more apps than we do).

+ Encouroge your child to read dodly. Model this behaviour.

- Discuss news ond current events together. Subscribe to o “kids news’ outlet like Kidsnews
or Time for Kids. Ask questions fike "What do you think coused the event?' Etc.

« If your child has o preferred Author help them find another of their books or series.

« Help your chiid to use o dictionory to look up words they don't understond.

A (7' - If you con, try to read the books with your child (or before them) so you con have deep
||/l ond meoningful discussions around the plot, charocters, messages ond your personal

~ High Schools tend to use Text Ebooks’ get your child fomilior with these by borrowing
Ebooks from your local ibrory. Podcasts and Audiobooks ore also o great resource.

~ Make sure your child has the resources that they need. Set them up o spoce in the house
where they can 'do their work’, Ensure they have pencils, paper, textas, pens etc,

~ Always value writing ond show o positive attitude towards it.

- Keep o family board ond write messages to each other on it

~ Provide your child with 'Post it Notes' so they con write themselves reminders, or you notes,
~ When reading discuss the writing process. What was the Author thinking? Why wos this
book written? Note the types of longuoge used.

* Visit gour locel Mbrory often, encourage your child to pick new books, os well as fomilior
ones. You might also borrow mogazines or use their online services to occess oudiobooks
or download eBooks.

« Make reading part of your doily routine.

« Model Reading yourself, be it o book, the newspaper, mogazines, signs, recipes etc.

+ Make Reading in your home fun, use funny voices, share stories, oct ports out etc.

« Encourage your child to read BOTH Non-Fictlon and Fiction books,

i




Sentences are the Building Blocks of Writing

“sentence level work is the engine
that will propel your students from
writing the way they speak to using
the structures of written language.”

(in order)

Skills to Develop Examples



Easy tips for students struggling in or with learning difficulties in Literacy

Reading:
e Cover the lines above and below, using white card or coloured reading slide (even wide lolly
sticks)
e Use bigger font
e Try to avoid black text on white paper. Use pastel coloured paper
e Use fonts such as calabri, arial and tahoma
e Break texts down into smaller parts and give breaks
e Read WITH the child to ease anxiety
e Practice sight words with flashcards etc
e Lots of praise whenever a task or goal is completed

DySIEXIa == - I i Because Dyslexia effects the way children see
My book cbat I “.““ and interpret text, things such as changing
bandd ... font and font size can help. Printing text on

... light coloured paper is also beneficial. Helping
By ~ these children make connections with words
is essential.

Writing/spelling:

e Fine motor skills activities like tracing and cutting

e Tracing laminated alphabet cards

e Breaking down large written tasks into smaller more achievable goals (eg: a paragraph or
sentence at a time
Decide on what the objective for the lesson is - If it is content, be lenient on spelling
Does the child need to copy the whole text or can they highlight a printed version or only copy
key words/phrases?

e Use manipulatives for spelling such as phonic/letter cards. Children can spell out the word
using the card, then write & read the word.
Use play doh to create HFW
Use images to create connections with words
Lots of praise whenever a task or goal is completed

make it
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Debate

Assumes there is one right answer
(and you have it)

Style is combative, attempting to prove
the "other side" wrong

Listens to find flaws and counter argue
Critiques only the other position
Defends your own views at all costs
Encourages search for differences

Creates a winner/loser and
discourages further conversation

Involves no focus on feelings, often
actively seeking to belittle or offend

PRAGMAT|Cg
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Dialogue
Assumes others have pieces of an answer

and you can craft a solution together

Style is collaborative, seeks to find
common understanding

Listens to understand

Critiques all views, including your own
Allows others' thinking to improve your own
Encourages search for basic agreement

Creates an open end, leaving the topic
open for further discussion

Involves a real concern for the other,
doesn't actively seek to alienate or offend



iPad Apps for Learners with Dyslexia/
Reading and Writing Difficulties




Android Apps for Learners with Dyslexia/
Reading and Writing Difficulties

This is one of a series of "App Wheels’ produced by CALL Scotland,
available from the address below. It focuses on Android Apps
to support reading and writing. Note that some apps address a
range of difficulties. To save space, we have not placed individual
apps into multiple categories. Links on the electronic version are
“clickable’, taking you to the Google Play Store.

This i not a comprehensive list, but an attempt to identify
relevant, useful apps and to categorise them according to
difficulties faced by people with dyslexia. Unlike the iPad, there
is little consensus on the ‘best” Android apps for education, so
we would be happy to receive suggestions for inclusion in future
versions. Email suggestions to call.scotland@ed.ac.uk.

iPad versus Android

The iPad is well established as an educational tool, but Android tablets {(and smartphones)
are becoming increasingly popular.

Android tablets are generally less expensive than iPads.

There are more educational apps available for iPads, than for Android devices.
There is less "quality control” over Android apps so some don't work properly, or
perform in unexpected ways.

Many Android devices cannot be upgraded to the latest version of the operating
system so some apps won't work on them.

The Android operating system is less tightly controlled than the Apple i10S, so some
apps, e.g. voices, can work across most apps in an Android device, unlike the iPad
where voices other than the 105 system ones have to be downloaded separately for
each app.




